








End of Summer Sale
All summer clothes 50% o !
Swimsuits, shorts, tops, dresses, sandals

Come in for super savings!
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This course will focus on the concepts and tools related
to the management of projects within organiza ons.
The student will become familiar with all aspects of
project management, including scope, quality,
e,
cost, risk, procurement, human resources, and
commun
on. Common project management tools
will be reviewed.
Wed

6:30-8:30 pm

Ma n Hall
Rm. 302

This course provides students with an understanding of
human resource management fun ons within
organiza ons. Topics include policy implementa on,
job analysis, wage systems, incen ves, recru ng,
sele on, orienta on, training and development,
career planning, performance appraisal, health and
safety, labour rela ons, and disciplinary procedures.
Tues
7:00-9:00 pm

St. Patrick
Rm. 104

Students will become familiar with a wide range of
challenges and solu ons in hotel/resort management.
Topics will include coordina on and management of
housekeeping, maintenance, and security opera ons.
The keys to e e ve mee ng and conven on planning,
quality assurance, f
es management, and human
resource deployment will be discussed.
Tues

7:00-9:00 pm

The student will consider leadership concepts as they
apply to team leadership, strategic leadership, and
organiza onal leadership. Emo onal intelligence,
vision, and values will be examined from a Canadian as
well as an intercultural perspe ve.
Thurs
7:00-9:00 pm

Wed

6:30-8:30 pm

McPhail Hall
Rm. 215

This course will give students a broad and pra
l
overview of the planning, opera on and control of the
produ on of goods and services. Students will review
common tools used in opera ons management. Topics
will include inventory management, logis cs, quality
control, supply chain management, and facility
loca on.
Mon
6:30-8:30 pm

Brooks
Rm. 314

McPhail Hall
Rm. 011

This course is designed for students who need a review
of basic mathema cs in order to succeed in accoun ng,
nance, or sta s s courses. Students will apply
mathema cal approaches and opera ons, using
various problem-solving strategies, all within the
context of the business environment.
Wed

This course examines how retailers can op ize their
use of marke ng and opera onal in a ves to establish
and strengthen links to diverse markets. Students will
study strategies for adap ng to a compe ve and
con nually changing retail environment

Ma n Hall
Rm. 302

6:30-9:00 pm

Richmond
Rm. 2014

Business professionals are in the business of
commun
on, and one important way to
communicate is via a presenta on. This course will
provide the student with proven strategies and
extensive pra ce in clear, eloquent and e e ve
presenta ons. Students will learn to use technology
with con dence to enhance their delivery.
Mon

6:30-8:30 pm

Brooks
Rm. 212

The course is for students who need a basic overview
of accoun ng concepts and principles in order to make
be er business decisions. (Students who want to
become accountants should enroll in MBE2121.)
Tues

11/01/2011 22/03/2011
7:00-9:00 pm

Brooks
Rm. 012

There are two places you can check the pulse of the vi

easily:

Neck (caro d pulse): place the ps of your index and iddle nger on the side of the neck beside the Ada
apple.
Wrist (radial pulse): place the ps of your index and idd ng
Check for a axi u of 10 seconds. If there is no pulse and there is so eone else at the scene, send the to check if
an AED (Auto
c External D brillator) is available in the building or i
ediate area.

Place one hand in the iddle of the v
chest behind the breastbone.
Push straight down on the chest, depressing it by two inches. Do this 30
es, at the rate of 100 co pressions
per inute
Be sure to let the chest co pletely spring
er each c pression
If another person takes over, ake sure that the interrup on of c pressions is less than 10 seconds

pu ng one hand on their forehead. Place two ngers of the other hand on the chin and
p the head back to open the airway. If there are no signs of life, proceed i
ediately to Step 7.

Place a breathing barrier
uth. Using the hand that was on the forehead, pinch
the vi
ll open, then seal the vi
outh with your outh and breathe
out slowly for one second. You should be able to feel that the breath is entering the v
ngs. You will see the
v
ghtly. If this is successful, give a second rescue breath.
If the breath does not go in, change the posi on of the head and try again
If it
does not work, the person ay be choking. Perfor abdo inal thrusts (Fact Sheet AHM2011) to
unblock the airway.

Con nue perfor ing 30 chest co pressions and 2 rescue breaths for 5 cycles (about 2
life. Con nue un the vic
begins to breathe and show a pulse, or un help arrives.

inutes). Then check for signs of

Dear Sir or Madam:
I am wri ng to complain about the repair service division of your telephone company. On Sunday evening,
a storm blew through my neighbourhood, knocking down trees and causing power outages. A tree in our
yard was ripped out of the ground, and as it fell, it brought down the telephone line behind our house. The
Within minutes of this incident, I discovered that our land line was dead and that two other households in
the neighbourhood had the same problem. I then used my cell phone to call your repair service line. A er I
nally got through the irrita ng automated choice system, I nally got to talk to a real live human, who
When I called the City, I was told that they never deal with trees that are touching any kind of electrical
wire, and that I would have to call your telephone company. So, I called again and was eventually
connected with a friendly man who con rmed that, indeed, a tree branch on a telephone wire is your
company's responsibility. When he told me he would send out a technician, I tried to explain that this was
not a problem for a technician, since pliers and screwdrivers would be the wrong tools for this situa on.
Again, my concern was dismissed.
The technician arrived the next day, looked at the tree, and told me to "call the City". At this point, I was
not prepared to start down that path again, so I insisted that the technician contact his manager to sort out
the situa on. A er a half hour on the phone, he told us that your telephone company would send someone
to remove the tree the next day. Three days later, someone nally arrived to remove the tree, repair the
line, and restore our phone service.
A er this experience, I am very disappointed with your company. I cannot believe that a phone service that
has been in the business for decades does not have a clear and consistent policy for dealing with
emergencies. Surely this is not the rst me a tree has fallen on a telephone wire. The people who are
centres, should be be er trained to give proper assistance.
I would like a 25% reduc on in my monthly telephone bill for this month because I lost service for a week
due to your company's slow response to my emergency. Furthermore, I would like compensa on for cell
phone charges incurred that week, as I was required to use my cell, which I normally reserve only for
roadside assistance. While I realize that your company cannot be held responsible for the storm itself, the
quality of your emergency service is de nitely within your area of responsibility.
I have been a loyal customer for twenty- ve years and have mul ple accounts with your company. I will
remain a loyal customer only if this issue is handled fairly and promptly.
Thank you for addressing my concern.
Sincerely,
Simon Su an
Account # 34876-09-23996

Dear Ms. Roman:
In response to your recent inquiry, please nd below the policies and procedures regarding sick
leave bene ts. As you have already been on sick leave for 45 days, the sec ons most relevant to
your concerns are those dealing with renewal of sick leave and long-term disability.

absent from work due to illness or injury. Depending on the length of your illness or injury, you
may be eligible for short-term or long-term ben ts.

Procedural obligations:
As soon as possible, the employee is required to notify the Administrative Officer of the nature
of the illness, injury, or disability and to provide an estimate of the duration of the condition. If
the requested leave exceeds ten (10) consecutive working days, the employee may be required
to submit medical documentation to Human Resources. A sick leave form must also be
completed by the employee and transmitted to the Administrative Officer for approval. The form
can be obtained from the Administrative Officer, from Human Resources, or online.
(http://www.smartcohr/leave/forms.com)

If an employee is still unable to work after receiving short-term sick leave for 114 days, he or
she may be eligible for long-term disability payments. An application form, available from
Human Resources, or online (http://www.smartcohr/leave/forms.com) must be completed and
sent to Human Resources, Leave Management. The request is then forwarded to the
eligibility within 3 to 4 weeks and informs the employee directly.
Monthly benefits for long-term disability amount to 66.66% of monthly earnings, based on the
salary earned at the time the long-term disability status begins. This amount cannot exceed
$9,500 per month. This amount may be adjusted if the employee is entitled to receive other
any case, the income from all sources cannot surpass 85% of the emp
disability earnings.
The employee may be deemed ineligible for long-term disability benefits if the disability is the
result of a self-inflicted injury. No benefits will be paid for disability resulting from injuries
sustained while in service in the armed forces of Canada or any other country or while
participating in a crime. Furthermore, benefits are payable only as long as the employee
maintains legal residence in Canada.

This
on presents a sample discriminant analysis, including a discussion of mee ng the
assum ons of the procedure and ra onales for the analy cal choices made. A en on is
drawn to links with other sta s cal procedures, notably mul ple regression and ANOVA.
The illustra on is based on data collected in the 1990s on 91 young men a ending a small
university in Canada. The focus is on di erences in psychological traits between men raised in
two-parent families and those raised only by a mother. The analyses are drawn from the
ery (SPB), a non-clinical, self-report
psychological inventory that measures interpersonal behaviour and social interac on. It
consists of 322 Likert-type ques ons and yields 18 standard scales and seven special indices
(McNamara, 1997).

Mul variate normality: One assump on that underlies discriminant analyses is that each
classi ca on group comes from a popula on with a mul variate normal distribu on. While
there is no way to test for a mul variate normal distribu on, it is true that if the distribu ons
for each of the predictor variables are univariate normal, the chances of having a mul variate
normal distribu on increase. Histograms of this data set revealed that many of the variables
were characterized by slightly rectangular or skewed distribu ons. Transforma on was judged
unnecessary, however, as Lachenbruch (1975, cited in Klecka, 1980, p. 10) reports that the
results of a discriminant analysis can s ll be interpreted, albeit with cau on, if this assump on
is violated.
Outliers: Discriminant analysis is highly sensi ve to the presence of mul variate outliers. Using
les, the response pa
SPB were deemed to be highly unusual, and indeed, suspect. These nine cases were removed
from the analysis, leaving 56 men in the father-present group and 26 in the father-absent
group.
Homogeneity of Covariance Matrices: Another assum

on of discriminant analysis is that
on. For the
two analyses discussed here (see below),the test indicated that covariance matrices were equal
when eight psychological trait scores were used as predictors but the matrices were unequal

extremely sensi ve and likely to nd the matrices unequal if normality assump ons are
violated.

With 8 traits
With 25 scales

40.86
739.97

F
.985
1.300

DF
136
325

Sig.
0.49
0.0003

Homogeneity of Variance: A further requirement of discriminant analysis is that the variance of
the predictor variable is the same in all classi ca on groups. None of the F-tests of
homogeneity of variance run on the 25 variables was signi cant; thus, this assump on was met.
4.3.2. Discriminant analysis
Two discriminant analyses were run: one using eight scales chosen
based on the
literature (Nugent, 1998), and one using all 25 scales (18 standard and 7 special indices). This
la er analysis dangerously approaches error- ng; Cosse e and Milner (2007) designate the
limit of predictors as one less than the number of cases in the smallest group (here, 26 cases)
and they note that fewer predictors yield more stable results. The method for both analyses
was forced entry; as in the mul ple regression analyses discussed earlier in this volume, unless
there is a sound reason to use other procedures such as step-wise entry, it is the method of
choice.
Examina on of the group means for both analyses revealed small di erences on most variables
between the 26 father-absent cases and the 56 father-present cases. The greatest di erence
of rules and regula ons. When the pooled within-groups correla ons were calculated, by
averaging the variance-covariance matrices for the two groups and then compu ng a
correla on from the resul ng matrix, it revealed that there was a great deal of shared varia on
among many of the scales.
cance,
o of within groups sum of squares to the total sum
of scares, and thus provides a measure of the amount of unexplained variance.
Because there are two groups in these analyses, only one linear combina on of variables, i.e.
one discriminant func on, can be calculated to separate the father-absent and father-present
groups maximally, recalling that the maximum number of orthogonal func ons is either k-1,
where k equals the number of groups, or p, where p equals the number of predictors,
whichever is smaller. When eight predictor variables are used, the resultant eigenvalue for the
func on is .2064; when all 25 are used, the obtained eigenvalue is .7358. Both of these values,
which are ra os of the between sums of squares to the within sums of squares, are rela vely
small. The small canonical correla ons tell the same story: they represent the correla on
between the discriminant func on and the grouping variable. If the canonical correla on is
squared, it yields a measure of the amount of variance that can be explained by the di erence
between groups: .16 and .42 for the eight-variable and the 25-variable analyses, respec vely.
This canonical correla on corresponds to eta-squared if a simple ANOVA were to be performed
using the discriminant scores as the dependent variable and the groups as the categorical
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(92.3%)
2 ((7.7.%)
7.7.%)
10
10 (17.9%)
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The discriminant analysis on the data suggests that there were no major di erences in
psychological traits between young men who were raised in two-parent families and those
raised by only their mothers. In the set of 25 scales examined, the most promising variable for
group separa
ned by the test publisher as the degree to which the
could be that, in fact, there are no major di erences between the two groups on this
instrument. It is also likely that the criterion variable, absence or presence of father during
childhood, is not clearly enough de ned. More speci c data on, for example, the age of the
father gures in the home would likely help re ne the analysis.
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issue, generated an unusually large volume of reac ons, which can be viewed on our website. In this
issue we publish one of the more thought provoking responses.

I read with interest the piece by Adele Hertzmann (June 2012) concerning pa ent rights in the mental
health arena. As a long time advocate and legal consultant for people su ering from psychiatric
disorders, I witness daily the tragic failure of the mental health care system in nding the appropriate
balance between honouring pa
that, I applaud her admirable e orts. Any ini a ve that focuses public a en on on the lack of
informed dialogue and lucid policy is to be welcomed. I stop short, however, of condoning her
approach, and even more worrying, her conclusions.
Certainly, the case studies she documents are drama cally compelling and emo onally forceful. For
example, Mar
on and to escape the treatment facility makes
for provoca ve reading and highlights the dangers both of misdiagnosis and of accep ng ill-de ned
no
should be sca olded on this or any other individual case study.
A case study is nothing more than the anecdotal tale of an individual experience. As such, it cannot
be considered exemplary or typical. Accounts of my own clients are as vivid and distressing as those
described by Hertzmann but would lead to a completely di erent set of policy implica ons than those
that Hertzmann proposed. For example, one of my pa ents, in his courageous choice to refuse
treatment, faced up to and overcame the not insigni cant challenges of social s gma and rejec on by
his own family to eventually live an independent and produc ve life. A er lengthy legal proceedings,
another client successfully sought out alterna ve treatments that freed her from debilita ng
medica on side ects and validated her choice to live, albeit imperfectly, with her disease.
Contrary to Hertzmann's selected case studies, these showcase people who have managed to
transcend impossible circumstances.

Had Hertzmann been less consumed with the apparent injus ces suggested by her case studies, she
might have chosen to look more closely at the historical context of the issues she raises. The posi on
she advocates was, in fact, the dominant approach for most of the twen eth century. Pa ents were
rou nely ins tu onalized despite their objec ons, and treatment decisions were made based on
what was determined to be in the pa
en, however, e orts to de ne the
pa
ons
that found ins tu onaliza on and medica on more convenient and expedi ous than other solu ons.
A spate of rst person accounts published in the second half of the 1900s - books such as Rosalynn
disempowerment of the mentally ill into public consciousness.
Along with a host of other civil-liberty issues, pa ent rights were nally reasserted in the 1960s. South
of the border, court rulings recognized that both competent and mentally ill pa ents had the right to
reject treatment, a right that could be overridden only in circumstances where a mental health
condi on posed the threat of harm to a pa ent or to others.
In Canada, Sco Starson, a physicist diagnosed with schizo-affec ve disorder was ins tu onalized in
1999 a er issuing death threats against his house-mates and police o cers. Starson was
subsequently injected against his will with an -psycho c drugs and mood-stabilizing agents. The
a
on would deteriorate without these medica ons.
However, Mr. Starson, who had actually taken such medica ons during a period between 1985 and
1995, complained that the drugs crippled his intellectual capacity, rendered his thinking sluggish and
made it impossible for him to pursue his work as a scien st. In his words, being medicated was

enough the consequences of the medica ons to be allowed to direct his own treatment.
Historically and legally, trends have been moving in the direc on of honouring the wishes of the
pa ent. Examina
pa ents Hertzmann chose to portray. One study found that in 70 to 90 percent of cases, pa ents
overriding treatment recommenda ons achieve a successful outcome. Findings of this type give
support to a longstanding respect for individual autonomy.
There is a ne line between protec ng society and a rming the rights of pa ents. Some mes, as
Hertzmann documents in the poignant story of Mar n Marigold, the system fails. However, failure is
not simply due to faulty principles. In the case of the unfortunate Mar n Marigold, I would argue that
ini al misdiagnosis and subsequent lack of proper follow-up precipitated the tragic demise.

You evidence many strengths in this paper and show improvement in your
rela

ng ability

e to your previous two papers submi ed this term. In pa cular, you

rts to

translate the visual into the verbal are o en quite successful. Avoid the te
simply tell the reader about the pain

g; you should focus on

n to

by choosing

pe nent details and paying heed to all the formal elements of the work (color, line,
space, perspec

e, co

n, etc.). The most

ec

analyze each of these elements separately, before tre
ho

e essays are those whic
ng the pain

rst

g more

cally.

I like your surprising choice of pain

gs. Normally when I assign this topic, students

describe two quite similar works, o

n by an ar t and his or her protégé. Your

decision to compare a Caravaggio with a van Honthorst was a bit risky - but not rash.
However, because the two ar sts inhabited such dissimilar worlds, more discussion
about their historical, geographical and cultural contexts would have been appreciated.
For example, the counter-refor

n of the early 1600s certainly exerted a strong

in
providing him with the economic means to hone his talent. Although the focus of this
paper was not chie

sociological, by de

ng a few paragraphs to situa

g the works

in the ar
works as products, not only of the ar st, but also of the world in which they were
created. I realize that this is a greater challenge with regards to van Honthorst, as the
literature on his oeuvre is far less extensive than it is for Caravaggio, (besides which,
most of it is in Dutch!).
You were right to focus much of your paper on the use of chiaroscuro in both works, as
it is, indeed, a key stylis c device in both pain

gs. This is easily the strongest

on of

your paper, and the point-by-point comparison you constructed supports your
argument very

ec vely. In addi

n to the point-by-point comparison, however, a

more expansive treatment of chiaroscuro in each pain
ar

would have strengthened your asser

and in the oeuvre of each

ns. An important point that you overlooked

was how chiaroscuro represented the greatest achievement of Caravaggio, but was
abandoned compara

ely early by van Honthorst.

Because both works are displayed at the
them there, you should also have addressed how the pieces were displayed. How did
the

ng a ect your experience of the piece? Was the lig

they have shown to greater advantage in a mor

ng appropriate? Would

or a more open space? The

Caravaggio was meant to hang in a church; how might it look di erent there? Do the
neighboring pain

gs at the museum complement or clash with the works you

examined?
Finally, it would not have not been inappropriate for you to integrate into the paper
your personal response to the works. In other areas of the humani es or social sciences,
a personal reac
an aesthe

n or assessment is o en discouraged, but in art history, descrip

n of

xperience can enrich the discussion of a work. As you immerse yourself in

a pain

g, re e

t on the emo ons it raises in you. Does it provoke any ideas or

associ

ons? Is it appealing or repellent at the sensory level? Is there an aspect of the

work that you nd provoc
iden

ve, disturbing, moving? As you examine your own response,

the techniques the author used to evoke these reac

ns. The challenge is to

ar ulate the personal rela

nship that you develop with a work of art. You have clearly

begun to develop a descrip

e lexicon that enables you to paint the picture with words;

in the same way, you can learn to describe mor
a work.

e vely your em

nal response to

